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1. INTRODUCTION  

Ed.G.E – Educating Children and Young People on Gender Equality project [REC-AG-

2018/REC-RDAP-GBV-AG-2018] is funded by the EU Rights, Equality and Citizenship (REC) 

programme 2014-2020. It addresses gender equality (GE) and aspires to enhance the education 

and awareness of children and young people through the implementation of an educational 

methodology that will have its basis on cultural techniques and practices, that will create 

opportunities for children and young people to challenge norms, gender stereotypes and roles 

that encourage or condone violence, and will promote the importance of GE and respect for 

others. 

 

The Ed.G.E project will involve children and young people in activities which will provide 

information related to gender equality, gender stereotypes and roles. By completing the activities 

children and young people will strengthen their skills in critical thinking and respect for others 

[empathy] and will be empowered to claim their rights and to protect themselves (covering all 

forms of GBV). Additionally, the project aspires to strengthen the competences of teachers, 

museum professionals and other professionals and volunteers who come into contact with 

children and young people on implementing creative art/cultural education approaches that 

promote gender equality and prevent GBV. In particular, the project will provide them with 

information and tools for working with children and young people.  

 

In this way, it is anticipated that the role that schools and museums can play in changing social 

attitudes and behaviours can be advanced, in order to diminish tolerance of all forms of gender-

based discrimination, harassment and violence. Moreover, the project will enhance the 
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competences of parents and carers in participating in and supporting their children’s education 

about gender equality & GBV.  

 

By promoting the rights, freedoms and principles set out at an EU policy level (European Union 

Agency for Fundamental Rights, 2018), and by contributing to the implementation of a number 

of minimum standards on prevention set out, the project complements the efforts of the EU in 

combating GBV.  

 

The main target groups of the project are children (aged 6-8, 9-11 and 12-15), parents/ carers 

and teachers as well as, museum and arts professionals along with other professionals and 

volunteers who come into contact with children and young people. Secondary target groups 

include educational authorities and policy makers, civil society, schools, museums and other 

educational organisations, which are in a position to mainstream and/or implement actions for 

raising the awareness of children on gender equality, mutual respect and non-violence, through 

the use of creative art/ cultural practices. 

 

2. BACKGROUND TO Ed.G.E METHODOLOGY1 

The desk research and analysis of in-country context has been primarily important in determining 

the Ed.G.E Culture-Based Educational Methodology. Along with this key content, the design of 

the methodology was informed and inspired by the following three approaches, as highlighted  

______________________ 

1 Ed.G.E partners would like to hereby made explicit that this is a preliminary purely theoretical guidance, with no ambition to be exhaustive and 
binding; it represents the starting point for further work amongst partners which will result in the culture-based educational techniques and the 
culture-based national adaptations. In addition, Ed.G.E partners commonly understand that the educational methodology is under review until 
the last day of the project-cycle, with interested parties being –proposal-wise– invited to test/evaluate it via official evaluation forms/ 
questionnaires during the project’s implementations and be readopted based on the schools and museums outcomes. The final draft of the 
document is anticipated to include functioning links to all the materials that are in course of elaboration or still need to be elaborated (e.g. 
curricula, digital tools and learning activities, trainer’s manual). 
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in Ed.G.E Proposal (2019): Arts/ culture based education; the UNESCO Programme “Connect 

with Respect: Preventing gender-based violence in schools”; and Lundy’s Model of Participation. 

These methodologies, are presented in the following section. 

 

2.1. Arts/ culture-based education methodology 

Education policies almost universally recognize the value of arts (Bamford, 2006; Bowen and 

Kisida, 2019; Lloyd, 2017, Perso et al., 2011; etc.). The arts are essential because they are 

intrinsic components of human culture, heritage and creativity and are ways of knowing, 

representing, presenting, interpreting and symbolising human experience. Contact with the arts 

requires the ability to question, explore and collaborate; and to extend and develop one’s ideas, 

and the ideas of others (ACE, 2014). 

 

In the context of this project, arts-based learning2 is employed because it relates to behaviours 

that may constructively contribute towards challenging of negative gender stereotypes, and help 

in preventing GBV (Bamford, 2006; Perso et al., 2011; Qualifications and Curriculum Authority, 

2004; etc.). Arts-based learning stimulates and develops the imagination and critical thinking of 

children and young people. When children are being creative, they demonstrate the following 

behaviours: questioning and challenging; making connections and seeing relationships; 

envisaging what might be; exploring ideas, keeping options open; and reflecting critically on 

ideas actions and outcomes (Qualifications and Curriculum Authority, 2004). What is more, arts-  

__________ 
 
2 Arts-based learning encourages expression though art, such as drama, dance, music, visual art, film, poetry writing, and literature (Bowen and 
Kisida, 2019; Kraehe and Brown, 2011; Power, 2014; etc.). In the context of this project, arts-based pedagogy is a student-centred, participatory 
approach to learning, which uses art (as both a cultural product and an activity) as a springboard from which learners can creatively and critically 
interrogate their own and others' ideas, assumptions and beliefs of the world around them. 
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based learning strengthens problem-solving skills and nurtures important values such as team 

building, respecting alternative opinions, and appreciating different cultures and traditions, thus 

helping to form one’s identity, to develop confidence, social participation and inclusion, and to 

construct, reinforce, challenge and transform social, cultural, political or religious values (Perso 

et al., 2011).  

    

 In the context of this project, an art- and culture-based educational approach will be piloted by 

and promoted to both schools and museums. When museums join forces with schools, they can 

offer a broader range of experiences for students and build partnerships with greater scale and 

impact. Specifically, they can promote self-directed, experiential, social and distributed learning 

that is designed to foster the 21st century skills of critical thinking, synthesis of information, 

innovation, creativity, teamwork and collaboration, skills that characterize the next era of 

education. In such a future, museums can play a critical role, both as resources for learners, 

and as teachers of teachers.  

2.2. UNESCO Programme “Connect with Respect: Preventing gender-

based violence in schools” 

As outlined in UNESCO’s Programme “Connect with Respect: Preventing gender-based 

violence in schools” (2016), in order to prevent GBV, the following knowledge, skills and attitudes 

need to be developed: a) establish language and concepts, b) provide knowledge and foster 

critical thinking, c) enhance pro-social attitudes, d) motivate action, e) support social 

empowerment and f) develop skills. Extracted from Ed.G.E Proposal (2019), these are briefly 

explained below: 
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a) Establish language, concepts: To think critically about GBV, children need to have 
access to key words and concepts that enable conversation and critical thought. 
 
b) Provide knowledge and foster critical thinking: To understand the influence of 
negative gender norms, and to take action to resist, challenge, report or prevent 
violence, children must be able to: Understand how gender norms shape identity, 
desires, practices and behaviour; Understand that there are traditions, practices and 
beliefs, laws, rules and policies that create gender inequity in the home, school, 
community and workplace; Identify and challenge gender prejudices and stereotypes; 
Recognise the main characteristics and effects of unequal gender norms. 
 
c) Enhance pro-social attitudes: To work to prevent, report, resist or address GBV, 
children need to believe that gender inequity and violence are unacceptable and that 
all people are equal regardless of gender, sexual preference, age, wealth or other 
characteristics. 
 
d) Motivate action: To take action to prevent GBV, children need to understand the 
negative effects of GBV and believe in the possibility that they can make a positive 
difference through their actions. 
 
e) Support social empowerment: To work effectively on changing negative social 
norms, children need to be sustained and supported by others who share this 
commitment 
 
f) Develop skills: To understand how and when to report, resist, challenge or work to 
prevent GBV, children need to learn skills in collaboration, advocacy, self-care, 
positive peer support, assertion, and help-seeking etc. 

                 

                                                                                                           (Ed.G.E. Proposal, 2019, p.18) 

 

Proposal-wise, the Ed.G.E Culture-based Educational Methodology aims to develop knowledge, 

skills and attitudes as presented above. For this reason, we aim to take inspiration from this 

particular UNESCO Programme, adapting learnings to the current situations and needs in each 

partner country. 
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2.3. Lundy’s Model of Participation  

As stated by Article 12 of the UN Convention on the Rights of the Child (UNCRC), children 

and young people have a legal right for their views to be heard and acted upon as appropriate. 

Lundy’s Model of Participation (Kennan, et. al, 2007) was developed to support practitioners 

to implement a child’s right to participation by focusing on different and at the same 

interrelated fundamentals of Article 12. The Model focuses on a rights-based approach to 

involving children in decision-making, through the provision of: 

● SPACE: Children given safe, inclusive opportunities to form and express 
their view; 

● VOICE: Children facilitated to express their view; 
● AUDIENCE: Children’s view listened to; and 
● INFLUENCE: Children’s view acted upon, as appropriate.  

 
 

Figure 1: Lundy’s Model of Participation  

 

 

(Ed.G.E Proposal, 2019, p. 18) 
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Though Lundy’s Model is well acknowledged in research, policy and practice, there is a lack of 

examples on how the concepts of space, voice, audience and influence can be implemented in 

practice. Filling in this gap, Lundy’s Model informed the model underpinning research conducted 

for the purposes of the Ed.G.E project, serving as part of the background of this methodology 

that is discussed in the following section. 

 

3. ED.G.E CULTURE-BASED EDUCATIONAL             

METHODOLOGY 

In attempting to design Ed.G.E project culture-based educational methodology, the background, 

as presented in section 2, as well as data from the national reports and the summary report (2020) 

were taken into account. Background methodologies and approaches, as well as the prevalent 

data that emphasised interaction in best practice – in terms of the prevalent methodologies, 

activities, tools and practices in approaching GE at home and in school – served as an inspiration 

to designing and building an interactive culture-based educational methodology to raise 

awareness and educate children and young adults on gender equality (GE). 

3.1. Towards an interaction-led culture-based educational methodology 

Thus, based on the prevalent data, from children, teachers and parents’ perspectives, GE issues 

may be tackled effectively mainly via interactive methodologies that are based on discussions 

and collaboration. This interaction-led culture-based methodology may be enacted through 

activities that foster interaction, such as discussions (authentic discussion and debates) as well 

as by making use of tools that promote contact and communication, such as new-technologies-

led tools (games, videos, etc.). 
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The aforementioned findings served as critical stops in the journey towards making the Ed.G.E 

culture-based educational methodology. All acknowledged methods/ approaches, activities and 

tools that emerged from Ed.G.E national reports inspired the consortium in the course of the 

designing of Ed.G.E culture-based methodology, as suggested below. 

 

In addressing i) the existing gaps in supporting cultures and policies in GE issues, ii) the 

emerging knowledge and awareness, conceptual and teaching needs in GE education, and iii) 

the prevalent interaction-led methodologies, activities, practices and tools, a three-pillar 

educational methodology emerged that focuses on interaction, in better approaching and 

educating children and young people on negative gender norms, gender equality, gender-based 

discrimination, respect, empathy, etc., at home, in school (and beyond), in meaningful, engaging 

and creative ways. 

3.2. Interaction on three levels: the self, the and others the environment 

The three-pillar methodology suggests learner’s interaction on three pillars: the self, the 

others and the environment: 

a. The self, in building self-awareness, self-confidence, self-resilience, self-respect, 

etc.;  

b. The others, i.e. family, teachers, classmates, and other humans of learner’s 

surroundings, in terms of building relationships of respect, acceptance, trust, 

empathy, etc. and  

c. The environment, i.e. everything that surrounds the learner, in culture-based 

contexts and beyond, adopting attitudes of respect, empathy, etc. 
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Thus, the curriculum, the learning activities, the digital tools and the teacher’s manual, that will 

be composed in the framework of the Ed.G.E project, serving as enactments of this 

methodology, will ensure that the three-pillar interaction will be prevalent. While contributing 

further to fostering children and young people’s awareness raising and education on gender 

equality, for them to challenge gender inequality, stereotyping, discrimination, etc., through the 

use of modern forms of creative cultural expression, the three-pillar element of the methodology 

needs to be taken into account. This will allow children to interact at three levels: with the 

self (e.g. self-reflection, independent learning, etc.), with the others (e.g. discussion, debate, 

collaborative learning, role play, intergenerational learning, brainstorming, etc.) and with the 

environment (e.g. object-based learning, art-based learning, study-visits, gamification, etc.).   

3.3. Aims and objectives of the methodology 

It is anticipated that this interaction-led culture-based educational methodology and its 

enactments will aim at the general and specific aims and objectives, as displayed in Table 1 

below. The aims and objectives will promote interaction on three levels: the self, the others and 

the environment. They are age-appropriate and they endorse variations in planning, 

implementations and evaluation. 

 

Table 1: Aims and Objectives of Ed.G.E Culture-Based Educational Methodology 

 
                General objectives 

 
Specific Objectives 

Children Parents Teachers 

Foster the teaching and 
learning of GE-based 
concepts and 
terminology (gender 

equality, gender norms, 
gender-based 
discrimination, 
transgender, etc.) in 

Develop their knowledge on 
gender equality basic 
terminology. 
 
Distinguish the differences 
between the various gender-
related terms.  
 

Develop their knowledge on 
gender equality basic 
terminology. 
 
Distinguish the differences 
between the various gender-
related terms.  
 

Develop their knowledge on 
gender equality basic 
terminology. 
 
Distinguish the differences 
between the various gender-
related terms.  
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interactive, meaningful 
and motivating ways. 
 

Express gender-related 
terminology by using 
appropriate examples. 

Express gender-related 
terminology by using 
appropriate examples. 

Express gender-related 
terminology by using 
appropriate examples. 

Raise awareness on the 
context and history of 
GE (e.g. historical 

achievements, across EU 
countries, contemporary 
initiatives, etc.) that will 
help learners better 
understand GE issues and 
acknowledge its 
importance in our lives. 

Develop their knowledge on 
how the gender-related 
concepts and issues have 
developed across history. 
 
Become aware of key gender-
related achievements and 
initiatives across history. 
 
Acknowledge the significance 
of gender-related 
achievements and initiatives 
throughout the years. 

Develop their knowledge on 
how the gender-related 
concepts and issues 
developed across history. 
 
Become aware of key gender-
related achievements and 
initiatives across history. 
 
Acknowledge the significance 
of gender-related 
achievements and initiatives 
throughout the years. 

Develop their knowledge on 
how the gender-related 
concepts and issues 
developed across history. 
 
Become aware of key gender-
related achievements and 
initiatives across history. 
 
Acknowledge the significance 
of gender-related 
achievements and initiatives 
throughout the years. 

Ensure raising awareness 
and educating children on 
GE issues (e.g. gender 

norms, gender 
inequalities, gender-based 
discrimination, etc., at 
home, in school (and 
beyond), in meaningful, 
engaging and creative 
ways.   

Develop their understanding 
on gender-related issues. 
 
Develop their skills to 
challenge gender inequalities. 
 
Enhance their motivation by 
participating in meaningful 
gender-equality-based 
learning activities. 

Develop their understanding 
on gender-related issues. 
 
Develop their skills to 
challenge gender inequalities. 
 
Enhance their motivation by 
participating in meaningful 
gender-equality-based 
learning activities. 

Develop their understanding 
on gender-related issues. 
 
Develop their skills to 
challenge gender inequalities. 
 
Enhance their motivation by 
participating in meaningful 
gender-equality-based 
learning activities. 

Govern all decisions that 
are related to 
methodological 
approaches, practices, 
activities and tools from 
an early age.  

 

Raise awareness on gender 
inequality incidences from an 
early age.  
 
Develop their creative skills by 
making use of multimodal texts 
to fight against gender 
inequalities. 
 
Develop competences and 
skills necessary for societal 
change. 

Raise awareness on gender 
inequality incidences.  
 
Develop their creative skills by 
making use of multimodal 
texts to fight against gender 
inequalities. 
 
Develop competences and 
skills necessary for societal 
change. 

Raise awareness on gender 
inequality incidences.  
 
Develop their creative skills by 
making use of multimodal 
texts to fight against gender 
inequalities. 
 
Develop competences and 
skills necessary for societal 
change. 

Ensure that decisions, 
implementations and 
assessment are made in a 
systematic way. 

 
 

Participate in culture and arts 
gender-related activities. 
 
Be actively involved in 
activities that grow greater 
attention to gender equality.  
 
Contextualize gender 
inequality-related content with 
real-life situations. 

Encourage participation of 
genders in culture and arts-
related activities. 
 
Create the grounds for the 
participation of all genders in 
the decision-making 
processes. 
 
Support practices that grow 
greater attention to gender 
equality. 

Encourage participation of 
genders in culture and arts-
related activities. 
 
Create the grounds for the 
participation of all genders in 
the decision-making 
processes. 
 
Support practices that grow 
greater attention to gender 
equality. 

Embed to enquiry, critical 
thinking and reflection, as 
practices that underpin 
support and ensure the 
rights-based approach to 
involving children in 
decision-making, through 
the provision of space, 
voice, audience and 
influence, as advocated 

in Lundy’s Model of 
Participation. 

Develop their critical skills on 
gender equality-related issues. 
 
Make use of creative ways to 
fight against gender inequality. 
 
Raise their voice in promoting 
gender equality. 

Develop their critical skills on 
gender equality-related 
issues. 
 
Generate favourable space for 
gender equality-related 
debate and exchange of ideas. 
 
Ensure that the voices of all 
genders are included. 

Develop their critical skills on 
gender equality-related issues 
 
Generate favourable space for 
gender equality-related 
debate and exchange of ideas 
 
Ensure that the voices of all 
genders are included. 
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Provide a constant 
evaluation of the 

processes and results of 
culture-based educational 
initiatives that will 
gradually enable children 
to prevent gender 
inequalities.  

Reflect on gender equality-
related behaviours and 

attitudes in their every day life. 

 
Experience improvements of 
their gender equality-related 
behaviours and attitudes in 
their daily routines. 

Reflect on gender equality-
related behaviours and 

attitudes in their every day life. 

 
Experience improvements of 
their gender equality-related 
behaviours and attitudes in 
their daily routines. 

Conduct gender-responsive 
evaluation. 
 
Take assessment decisions 
aiming at improving the 
teaching and learning of 
gender equality.   
 
Experience improvements of 
their gender equality-related 
behaviours and attitudes in 
their daily routines. 

Promote flexibility on the 
level of decision-making, 
implementations/ 
enactments and 
evaluation. 

 
 

Approach gender equality 
issues in flexible and 
interactive ways. 

Approach gender equality 
issues in flexible and 
interactive ways. 

Raise awareness on a variety 
of perspectives on gender-
equality-related issues (e.g. 
social norms, gender 
stereotypes, etc.). 
 
Approach gender equality 
issues in flexible and 
interactive ways. 
 
Challenge the roles of 
genders in the cultural and 
education and political 
sectors. 

 

 

4. EVALUATION  

In the following lines, the behavioural approach that will be applied in view of achieving changes 

in attitudes and behaviours – as suggested proposal-wise – is made explicit, contextualizing the 

Ed.G.E project’s evaluation. A reference is also made to the evaluation tools. 

4.1. Applying the Behavioural approach in view of achieving changes in 

attitudes and behaviour 

Since gender norms are created and perpetuated from birth onward by families, communities, 

schools and other social and commercial institutions, engaging children and young people is 

critical in order to create lasting social change. To this end, evaluation-wise, the project will apply 

a behavioural approach, in view of achieving changes in attitudes and behaviour. This 

approach will give insights to the following issues: 



 

14 

 

a. what are the behavioural causes of the issue, its underlying determinants;  
b. what is/are the encouraged behaviour(s) for each target group; 
c. which behavioural solutions (levers) will be tested;  
d. what are the expected outcomes and how will they be measured;  
e. will the proposed solutions be pre-tested before full-scale implementation? If so, 

how will the impact be evaluated (namely through randomised control trials or other 
evaluation methods)? 
 

 (Ed.G.E Proposal, 2019, p.15) 

 

Behavioural approach issues that will be evaluated in the course of the Ed.G.E culture-based 

methodology, are made more explicit, proposal-wise, below: 

 

a) Behavioural causes: 

Perceived social norms and gender stereotypes are prevalent behavioural approaches. Children 

may not recognize violence as such or be unaware of the available help (i.e. lack of knowledge), 

and/or feel fear to report because they may be punished or because others, such as family and 

friends, will disapprove of reporting, and blame them. 

 

The project’s main target group are children in primary and lower secondary education. A 

secondary target group includes teachers, museum and arts professionals and other relevant 

professionals and volunteers who come into contact with children and young people, and 

parents, who can also change their respective perceptions of gender norms and gender equality 

and support children in the process of behavioural change. 

 

b) Encouraged behaviour(s): 

The aim of the action is to bring about a significant reduction in gender stereotypes and to 

increase the level of awareness of children about their rights and their empowerment to both 



 

15 

 

value themselves and others (and/or make others aware) and to recognize and report 

experiences of GBV (as victims or witnesses) – with respect to the initial social norms and 

gender stereotypes and the level of awareness of the children that will participate in the activities. 

The action also aims to enhance the capacities and knowledge of teachers, museum and arts 

professionals and other relevant professionals and volunteers who come into contact with 

children and young people, and the knowledge and awareness of parents, so that they can 

support them in the process of behavioural change.  

 

More specifically, the encouraged behaviours for each target group are the following: 

⮚ Change the way children view gender roles and/or stereotypes and how they affect 

people’s lives, 

⮚ Decrease the likelihood of acting violently against a person (because of that 

person's gender) during adulthood, 

⮚ Increase children and young people’s awareness of their rights and empower them 

to value themselves and others and/or make others aware, 

⮚ Enhance children and young people’s capacity to recognise and report experiences 

of GBV,  

⮚ Enhance the capacity of teachers, (children, youth) museum and arts professionals 

and other relevant professionals and volunteers who come into contact with children 

and young people, and parents to change their respective perceptions of gender 

norms and gender equality and actively support children and young people in the 

process of behavioural change. 
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c) Behavioural solutions (levers)  

The behavioural solutions to be tested are the following: 

⮚ Raising awareness, challenging attitudes and social norms and framing (of GBV as 

crime), through the implementation of arts/culture-based educational activities in 

museums and schools, and awareness raising actions (videos etc.). 

 

⮚ Capacity building and awareness raising of teachers, (children, youth) museum and 

arts professionals and other relevant professionals and volunteers who come into 

contact with children and young people, so that they possibly change their 

respective perceptions of gender norms and gender equality and are able to 

implement arts/culture-based educational activities to educate and raise the 

awareness of children on gender norms and gender equality and to aid in the 

prevention of GBV. 

 

⮚ Participation of parents in arts/culture based educational activities together with 

their children, so that they also possibly change their respective perceptions of 

gender norms and gender equality, and become more aware of the role they (can) 

play in educating their children about gender equality and GBV, as well as 

awareness raising. 

 

d) Expected outcomes 

The expected outcomes and how they will be measured are explained below: 

⮚ Increased knowledge and challenging of attitudes and social norms and/or 

stereotypes, and increased awareness/recognition (and in the longer-term 
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reporting) of GBV by children, through the implementation of arts/culture-based 

educational activities in museums and schools, and awareness raising actions (e.g. 

videos, games, storytelling, etc.). 

 

⮚ Increased awareness by children of their rights and empowerment to value 

themselves and others and/or make others aware, through the implementation of 

arts/culture-based educational activities in museums and schools, and awareness 

raising actions, in the design and dissemination of original resources such as 

videos, games, stories, which have a topical focus on GE.  

 

⮚ Increased capacity and awareness raising of teachers, museum and arts 

professionals and other relevant professionals and volunteers who come into 

contact with children and young people so that they implement arts/culture-based 

educational activities to educate and raise their awareness on gender norms and 

gender equality and to help prevent GBV. 

 

⮚ Increased awareness of parents of the role they (can) play in educating their 

children about gender equality and GBV, and increased participation. 

 

Outcomes are both qualitative and quantitative (e.g. type and number of new skills or methods 

acquired, level of proficiency, level of transfer and use of the knowledge, skills, and competences 

acquired, changes in behaviours, etc.) and will be measured through a mix of focus groups, 

interviews and questionnaires/surveys, and pre-post evaluation (i.e. measuring outcomes before 
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and after the intervention, using the same population that participated in the project as the 

comparison group). 

 

e) Pretesting of proposed solution(s) and impact evaluation  

Pretesting will ensure that the content and/or format of the culture-based educational 

methodology, the educational and awareness raising interactive tools, and the capacity building 

programme will deliver the necessary quality and have the intended effects on the target groups. 

Pretesting will be in the form of interviews or offline/online focus groups (at least 5 persons) 

and/or laboratory experiments (at least 5 professionals using their own computer to access and 

test the online capacity building curricula and educational and awareness raising interactive 

tools). 

 

The impact of the solution will be evaluated by pre-post design (measuring outcomes before and 

after the capacity building, and before and after the pilot implementation in museums and 

schools).  

4.2. Evaluation tools 

The main tools for carrying out the evaluation in the framework of Ed.G.E project will include the 

following: 

⮚ A questionnaire administered to professionals before the capacity building, 

immediately after, and 3 months after the workshops. 

⮚ A questionnaire administered to all participants in each school and museum before, 

immediately after, and 2-3 months after the pilot implementation. 
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⮚ Organization of focus groups (students/children, teachers/parents) in each 

school/museum (1 before and 1 after the pilot implementation). 

 

5. CONCLUDING REMARKS  

Findings from the Ed.G.E Summary Report and countries’ national reports highlight that further 

awareness raising and education is needed to help children, young people, parents/ carers, and 

educators confront gender inequality and combat GBV. While some national and EU-wide 

policies and practices are making progress in school-settings and in the home, there is more of 

a role for museums and cultural institutions to play to achieve this goal. Cultural institutions are 

in a unique position by which they bridge learning environments (home and school) and thus 

are well placed to enhance efforts to raise awareness and educate children and young people 

on issues of gender equality. 

 

Thus, the Ed.G.E project aspires to contribute to this attempt with the initiative of the Ed.G.E 

Culture-Based Educational Methodology that will govern all the project production and 

implementations. The methodology suggests addressing GE in interactive ways, where children 

and young people will be given the chance to learn, explore, create, etc. in meaningful, engaging 

and entertaining ways, while interacting with the self, with the others and with the environment.      

Partners involved in this project bring a unique specialism in partnering with schools and 

families to create learning opportunities for children and young people in museum and cultural 

institution settings.  
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