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Introduction  

The present national report is a testimony of the state of the art of gender equality (GE) on the 

island of Cyprus that is conducted in the framework of Ed.G.E. project – Educating children and 

young people on gender equality [REC-AG-2018/REC-RDAP-GBV-AG-2018]. It conisists of two 

parts, the desk research and the research that were conduced in the first semester of 2020.  

Following a review of previous surveys and research on gender equality in Cyprus, part one, the 

desk research, proceeds to an overview of the curricula, the strategic action plans and the key 

educational policies on GE equality in the Cypriot educational system. Part two, the field 

research, reveals needs and gaps in GE at home, in school and beyond, examining the 

knowledge and views of 29 children, 24 parents/ carers and 24 teachers on gender equality as 

well as the good practices in methodologies, activities and tools in approaching GE, in the 

context of a focus groups and interviews qualitative-based research.  

In an attempt to contribute to the prevention and fight against gender inequality, stereotyping, 

discrimination, etc., raising awareness and educating young generations on gender equality is 

seen as key in the framework of Ed.G.E. Though the state of art highlights the low rates of 

attention given in Cyprus to GE, the need for emphasis to be given to the issue is highlighted in 

the field research, creating grounds for Ed.G.E project to contribute to paving the way to 

educating young generations on gender-based norms, behavious and good practices, towards 

gender equality at home, in school and in society.  
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1.1. Executive Summary  

In the present report, the state of the art on Gender Equality (GE) in Cyprus is presented. 

Previous and recent surveys and research on GE are reported and educational policies, 

initiatives and good practices are visited.  

Cyprus is performing low in GE, ranking 20th in the EU in genderal terms and 24th in terms of 

gender inequalities, in the domain of power (Gender Equality Index, 2019). Numbers and data 

highlight the high rate of gender inequalities in Cyprus. Both key gender equality agents, school 

and family, are reported to act as reproductive mechanisms for gender inequalities, instead of 

powerful means and contexts of combating and removing them, with attempts to fight against 

gender inequality being limited. 

 

1.2. State of Art in Gender Equality in Cyprus 

1.2.1. Previous/ recent surveys and research on gender equality 

Gender equality (GE) is a key matter in modern societies. The issue of equality between women 

and men as well as girls and boys, in the field of education is an important aspect of gender 

equality policies, targeting at improving the quality of education systems and the efficiency of 

education and its outcomes. However, despite the significant progress made in promoting GE, 

inequality instances in education are a reality that needs improvement and change. 

Shaping perceptions about the role of the sexes takes place in various settings, inside and 

outside families and schools. It is well acknowledged that gender role constructing has its origins 

in the family environments and then strengthened in the school environment (Ellis at al., 2008; 

Drenogianni et al., 2007; Wyer, 2001; etc.). How girls and boys learn how to be and behave as 

girls and boys is actively learned and taught, constantly experienced and thus rigidly constructed 

in these settings (Kollmayer et at., 2016; Endendijk et al., 2014; del Rio & Strasser, 2012; etc.). 

As Kogidou (2019) highlights, school produces, maintains and reproduces gender inequality and 

asymmetry through various processes, practices and outcomes: e.g. curricula, organization and 

management, pedagogy, hidden curriculum, etc.  

Although gender-based discrimination is not allowed institutionally, research has shown that the 

education system limits girls' learning and success opportunities and reinforces existing gender 

stereotypes. The school restricts children to a context with sexist and homosexual grounds - 

which are also elements of the wider society - which has serious political implications as it 
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produces, maintains and reproduces gender inequality and asymmetry (Cimpian, 2018; 

Chapman, 2016; Aina and Cameron, 2011; etc.). 

According to Gender Equality Index (2019), Cyprus is performing low in GE, ranking 20th in the 

EU generally and 24th in terms of gender inequalities in the domain of power. In a recent report 

on gender equality in the Cypriot educational system, it was pointed out that within the school 

settings, students receive various gender inequality messages, as listed below: 

 The social view of the appropriateness of teaching for women, especially young 

children  

 The anticipation that male teachers are more effective in discipline 

 The differences in the distribution of men/ women at different levels education  

 Low representation of women in all key positions in research and science  

 Under-representation of women in the administrative hierarchy at all levels in 

education and other educational institutions, including union branches (from 

data from the Statistical Service for the management of schools and educational 

directorates in 2009, it seems that the higher we go in the hierarchy of Cypriot 

education, the fewer women we encounter). 

 The different representations of male and female teachers in their role as a 

result of which women are majority in the minority and in management, or in 

social practice that still survives first-grade recruitment, mainly by women. 

 The division of teachers' responsibilities in the school which is often gender-

based (e.g. events, activities) 

 The existence of sexual harassment    

Numbers and data highlight the high rate of gender inequalities in Cyprus and its educational 

system. Both, school and family, as key gender equality agents, should not act as a reproductive 

mechanism for gender stereotypes, gender violence and gender inequalities, but they can – and 

should be – powerful means of combating and removing them. Parents and teachers should 

encourage gender equality in all family and school literacy practices as a value, attitude and way 

of life (Kogkidou, 2019). 
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1.2.2. Curricula, action plans and educational policies on gender 

equality 

 

Education Curricula in Cyprus & Gender Equality 

In the year 2016 the new Preschool Education Curriculum and Primary Education Curriculum 

for Cyprus Education were approved. All incorporate indicators of success and competence as 

an emerging need and innovation in improving the content of education in Cyprus.  

As Kogkidou and Gasouka (2010) state, school is a dominant cultural context in which meanings 

and practices are constructed and reproduced that shape and reproduce students’ gender 

identities through curricula, organization and management, pedagogy, hidden curriculum, etc. 

Though the educational system in Cyprus devotes no particular school subject to GE per se, an 

attempt to refer to GE is made in all curricula in both, the general description of the principles 

and values in Cyprus Education and in specific school-subjects, where love and respecting the 

other, understanding, acceptance, tolerance, justice, and collaboration, are key values and 

attitudes in citizenship education, religion education, environmental education, language and 

literature education, physical education, health education, etc. Reference to these and other 

values that are relevant to Gender Equality may also be made in the context of other school 

subjects, given a certain opportunity (Sánchez-Igual et al., 2018). 

Though attempts above are obvious, gender stereotyping (e.g. men being more powerful, more 

capable, etc.), linguistic sexism (i.e. using the masculine article solely) as well as male 

representations remain an unfortunate fact in the Cypriot curricula (Kogkidou and Gasouka, 

2010a; 2010b). This fact that calls for further improvements and developments in terms of GE. 

The presence and achievements of women in sciences, the society and everyday practices 

should be referred to and gender equality and equal opportunities for citizens, men and women, 

regardless of religion, origin, workmanship, sexual orientation, etc. should be tackled (Ibid). 
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Gender Equality Action Plans in Cyprus Education 

Based on the Ministry of Education, Culture and Sports of Cyprus Strategic Planning for Men 

and Women Equality for the years 2018-2020 (2018) the following aims and objectives are key: 

 Including GE in issues related to the structures of the Cypriot education system 

 Including GE in in-service training 

 Strengthening the role of the family in promoting the goal of GE 

The above highlight that GE is a priority to the Ministry – a fact can be also drawn from the key 

policies on the issue that are presented below.  

 

Gender Equality Key Policies in Cyprus Education 

A report on GE policy in Cyprus (Pavlou and Christodoulou, 2012) reviews gender equality 

legislation and policy developments in Cyprus in six key thematic areas: economic 

independence, reconciliation of private and professional life, equal representation of men and 

women in decision-making, mitigation of all forms of violence against women, elimination of 

gender stereotypes, and women’s sexual and reproductive health and rights. 

Captivatingly, in the Cypriot society gender stereotypes and social attitudes have been identified 

as the major obstacle to the advancement of women. The role, skills and potential of women are 

underestimated in various contexts (e.g., education, work, media, etc.), at times, even by women 

themselves. Thus, referring to gender equality in education, policy-wise, much emphasis is 

placed on the elimination of stereotypes within the framework of the ongoing educational reform, 

aiming at incorporating diversity, multiculturalism, and gender equality. Attempts to incorporate 

gender education in the current curricula (particularly in health education) and material on 

violence against women and gender equality are acknowledged, whereas a number of actions 

aiming at challenging gender stereotypes have been initiating on the island of Cyprus. For 

instance, the National Machinery for Women's Rights (NMWR) has initiated two projects aiming 

at challenging gender stereotypes; one, aiming at encouraging girls to pursue new career paths 

and another one, aiming at encouraging boys to become more engaged in family and private 

life. Prevention initiatives, offered mainly by NGOs, (e.g., the Cyprus Family Planning 

Association, the Mediterranean Institute of Gender Studies, the Association for the Prevention 

and Handling of Violence in the Family, the Advisory Committee for the Prevention and 

Combating of Violence in the Family, the Commission for Administration and Human Rights, 

etc.) are implemented on a non-systematic basis, due to lack of funding and resources, as well 

as the absence of a political will in going deeper to this issue and take some serious decisions 
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and actions (Safer, 2017, Mediterranean Institute of Gender Studies in Cyprus, 2017; Kaili & 

Pavlou, 2015, Pavlou and Christodoulou, 2012, etc.). 

All of the above, call for a serious need for changes in social attitudes and for effective ways to 

tackle the problem. Such ways may include education and training for the elimination of gender 

stereotypes, targeting children, teachers, parents, media people, policy makers, etc., and the 

establishment of a code of ethics regarding GE in institutions, organisations, services, etc. 

Quoting Pavlou and Christodoulou, 2012): 

“The educational system is a mechanism for social change and can play a 

key role in cultivating a non-discriminatory mentality and gender equality. 

This can be done by promoting and emphasising positive contributions from 

women who are active in political and economic life, while ensuring equal 

opportunities for boys and girls in the school environment, increase in 

tolerance and diversity.” 

Beyond teachers and school and thus school literacy, families and thus family literacy emerges 

as a context where stereotypes and problematic social attitudes are established. Thus, efforts 

to effectively address social attitudes changing towards gender equality, should, policy-wise, put 

emphasis to both contexts, school and family literacy. 

1.2.3. Good practices and initiatives in promoting gender equality 
 

Good practice/ Initiative 1 
 

Title: AVAL - Added VALue Learning for Preschool Teachers & Pedagogical 
Coordinators Project [Erasmus+/ Project number: 2017-1-ES01-KA201-
038113]   

Aim: AVAL project aimed at promoting ethics and values in education (ethical 
literacy in education). Resources developed addressed gender equality 
amongst a number of values (e.g. love, respect, justice, collaboration, 
etc.). 

Methodology/ 
Approach: 

Critical literacy was well-promoted, in both in-class and in-house 
contexts, as well as beyond them. 

Tools: Stories (storytelling in traditional and electronic/ digital form) 

Activities: Prevalent AVAL project activities promoted storytelling under the 
umbrella of critical literacy, with children being invited to compare, 
negotiate, reflect, see power relations, go beyond words and pictures, 
change, etc. 

Website: http://valueseducation.odl.org/ 

 

 

http://valueseducation.odl.org/
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Good practice/ Initiative 2 
 

Title: IDPBC - Identity and Diversity Picture Book Collections Project 
[Erasmus+/ Project number: 2015-1-LT01-KA201-013492] 

Aim: IDPBC project aimed at promoting identity and diversity in education 
though children’s literature in general and particularly picture books. 
Resources developed addressed gender equality amongst a number of 
picture books and contextualised activities. 

Methodology/ 
Approach: 

Throughout this collection of picture books, that provided powerful visual 
stories about young protagonists who encounter diversity and explore 
issues of identity, difference and inclusion, participatory approach was 
promoted, inviting children to actively participate and engage in 
interests-based, motivating and fun activities. 

Tools: Prevalent tools were picture books, pictures and images. 

Activities: Activities with pictures encouraged children to describe, explain, and 
express their feelings, thought and inspiration in many ways (writing, 
typing, signing, acting, painting/ drawing/ constructing, etc.). 

Website: http://diversitytales.com/en/ 

 

 
 
Good practice/ Initiative 3 
 

Title: Youth4Youth training manual for empowering young people in 
preventing gender-based violence through peer education 

Aim: This training manual is the outcome of a series of initiatives undertaken 
in several European countries that aimed at shedding more light on the 
issue of gender-based violence among adolescents. 

Methodology/ 
Approach: 

Reflecting thinking/ Reflection: Through reflection learners are called to 
empower their advanced thinking skills. 

Tools: Scenarios for discussion, debate and problem solving. 

Activities: Learners are invited, either individually or in groups, to discuss 
statements and scenarios on gender equality. 

Website:  https://medinstgenderstudies.org/wp-content/uploads/Y4Y-
Manual_digital_v12.pdf (ΕΝ)  
http://www.pi.ac.cy/pi/files/epimorfosi/isotita_fylou/ManualY4Y_GR.pdf 
(GR) 

 

 

 

 

http://diversitytales.com/en/
https://medinstgenderstudies.org/wp-content/uploads/Y4Y-Manual_digital_v12.pdf
https://medinstgenderstudies.org/wp-content/uploads/Y4Y-Manual_digital_v12.pdf
http://www.pi.ac.cy/pi/files/epimorfosi/isotita_fylou/ManualY4Y_GR.pdf
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2.1. Executive Summary 

This study is conducted by CARDET, in the framework of Ed.G.E project’s WP2, and it serves 

as the second part of the Cypriot national report, following a desk research. A mixed-method 

approach consisting of focus groups (FGs) and interviews was adopted to examine the 

knowledge and views of 29 children, 24 parents/ carers and 24 teachers, in the first semester of 

2020.  

The field research in question, revealed needs and gaps in gender equality (GE) at home, school 

and in wider society, especially on the level of awareness and training. Participants found it 

difficult to define or properly define GE. To children it was easier, though to contextualise GE in 

terms of examples from their everyday practices, revealing much stereotyping, whereas for 

adults, GE was contextualised in terms of equality in opportunities for all, with stereotyping being 

noted in parents’ participants FGs. Interactive methodology came to be prevalent with activities 

and tools promoting interaction (e.g. discussions, interacting with new technologies, etc.) on the 

level of the self, the others and the environment. The choices are mainly linked to curriculum 

trends, experience and background knowledge, as well as everyday practice. A need for raising 

awareness in GE with attempts to define the term, teaching and learning good practices, and 

lifelong learning opportunities, in terms of continuing professional programmes, and even 

parents academies, emerges.  

 

2.2. Methodology 

Being part of the WP2 of Ed.G.E project, this qualitative-based field research was based on the 

Ed.G.E Research Protocol, where, as stated, it primarily aimed to address the following 

questions in order to map the needs and gaps in GE: 

1. Which are the main educational gaps/needs in terms of challenging social norms, 
gender stereotypes and roles reported by the target groups/ countries? 
 

2. Which creative art/ cultural best practices may support enhancing the education 
and awareness of girls and boys so that they can challenge social norms, gender 
stereotypes and roles that contribute to perpetuating GBV and promote respect for 
others, as well as protect themselves from victimisation? 

 
3. How can the competences of teachers, (children, youth) museum professionals 

and other professionals and volunteers, who come into contact with girls and 
boys, on implementing creative art/cultural education approaches that promote 
GE and prevent gender-based violence (GBV), be strengthened? 
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4. What are the good practices in enhancing the awareness of parents on the role 

they can play in educating their children about GE and respect for others through 
participation in common art/ cultural activities? 
 

5. Which are the most efficient tools for “educators” working with children and young 
people on GE promotion and GBV prevention in formal and non-formal settings? 

 
6. How can the role of schools and museums in promoting GE among children and 

young people and preventing GBV can be advanced? 
 

This qualitative-based field study that served as the second part of the national report, following 

a desk research, adopted the FGs methodology, commonly agreed by Ed.G.E consortium, and 

as stated in both, the project’s proposal and research protocol. Designed by CARDET (WP2 

leader), under the supervision of KMOP (project leader), and commonly agreed with Ed.G.E 

partners, the study aimed at mapping the state of art of GE in Cyprus as revealed from FGs with 

children, parents and teachers, discussing set questions, as suggested on Ed.G.E Standardised 

Focus Group Discussion Model, detecting needs and gaps. A mixed-method approach, 

consisting of focus groups and interviews, was adopted to examine the knowledge and views of 

29 children, 24 parents/ carers and 24 teachers, in the first semester of 2020. Data was analysed 

by thematic analysis, as suggested by the Ed.G.E Standardised Focus Group Discussion Model, 

that helped out to map prevalent good practices in GE from participants’ perspectives, as well 

as needs and gaps. The results of the field research, with regards to participant’s views and 

knowledge on GE, good practices in GE (methodologies, activities and tools), challenges and 

limitations, are presented and tackled below. 

 

2.3. Results 

2.3.1. Participant’s views and knowledge on GE 

i) Children’s views and knowledge on GE  

Children were not aware of the epistemological terminology of the topic of this research. Gender 

Equality was not a term they have heard before, and, though time was given for them to think, it 

did not ring any bells. In all cases, the researcher supported the children and asked the same 

question in other words: “Are boys and girls equal/ same?” Children reacted immediately to the 

simplified question/ rephrasing and gave interesting answers with examples from their everyday 
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practices, at home and at school, revealing gender stereotypes. Children’s stereotyping involved 

appearance, character-personality traits, habits and hobbies as well as behaviors.  

Additionally, children pointed out GE in terms of being equal, e.g., “It is important to be equal, 

same with the other” (C-FG1, C-FG3) and “It is important not to be jealous, not to make bullying, 

but be friends” (C-FG1). From children’s responses on FG1, it is obvious that boys and girls are 

not treated the same way in class, since they do not share the same attitudes. Having a different 

behavior, e.g., “Boys pay no attention to class, but girls do. They make noise, play with their 

pencils and rubbers, etc.” or “Girls are calm in class and they help the teacher”, it seems that 

these behavious, from children’s point of view, have caused a different treatment: e.g. “The 

teacher and the headschool teacher get upset”. (C-FG1). 

To children GE issues are taught preliminary in citizenship classes (FG1-FG3) and secondly in 

language classes (FG3), history classes (FG1) and religion classes (FG1). Children in FG1 

agreed that GE is also taught: “When talking about friends and friendship”. 

Children in all FGs declared that in case they need further information regarding the topic in 

question, they will ask their parents and their teachers or find what they seek for on google and 

books. Children contextualised clearly their settings in case of seeking for information needed, 

with home and school environments, as well as the internet and books, being resources for 

knowledge for them. 

ii) Parents’ views and knowledge on GE  

Defining GE turned to be somehow difficult to parents. The few definition attempts focused 

explicitly to equal opportunities to all genders, in terms of opportunities, education and work. 

The issues of racism and inclusion were also referred to.   

Parents in all FGs highly acknowledge GE as an “important topic” and even a “good value” (P-

FG1), focusing on “equal opportunities”, “equal goods”, and “acceptance”, “respect” and 

“understanding”. What is more, parents stressed the need to refer to GE from the early stages 

of a child’s life and highlighted that both home and school environments should address GE 

topics: “This topic should be taught at home and at school” (P-FG2); “Important topic from the 

age they start to comprehend the world and themselves” (P18); “The sooner we start discussing 

about this topic, the better” (P18) 

iii) Teachers’ views and knowledge on GE 

Similarly to parents, defining GE was not teachers’ FGs strongest point, with two teachers 

bravely admitting that, “I cannot define it” (T15) and “I am not aware of a working definition”, GE 
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being a “difficult and challenging term” (T20). Attempts to define GE revealed a trend of genders 

having equal opportunities. Quoting T-FG1 and T22: “Girls and boys, men and women to have 

equal opportunities”. 

Similarly to parents and children, teachers in all FGs see GE as important, though “a sensitive 

topic/ issue” (T18, T20) and a “difficult” one (T22). It is even as important “as poverty, violence, 

migration, etc.” (T-FG2). In sharing their reasons as to why this is such an important topic, 

teachers reveal interesting skills that may be cultivated while approaching teaching GE issues, 

from thinking and empathy to further aspects of life. Some indicative quotes can be the following: 

“It is important because it helps you to think outside of yourself [and] it allows you to empathize” 

(T14); “It is very important because it involves many aspects of life” (T24); “It is diachronically 

trendy” (T18); and “It is a very important topic as it is everywhere” (T20). 

Interestingly, participants found it difficult to define or properly define GE. To children it was 

easier, though to contextualize GE in terms of examples of GE in their everyday practices, 

revealing much stereotyping, and for adults, GE was contextualized in terms of equality in 

opportunities for all. 

Captivatingly, for participants in all FGs, GE is a very important topic to be addressed to at home 

and at school, as it involves skills and attitudes that may turn beneficial to a child at home, in 

school and in life.  

 

2.3.2. Good practices in GE 

From participants’ contribution to as to how GE may be approached at home and at school, 

interesting methodologies, activities and tools were revealed, in mapping the state of art of GE. 

2.3.2.1. Methodologies 

Children 

Methodology-wise, from the children’s FGs it was made obvious that art-led methodologies 

(e.g. music, painting, dance, etc.) are prevalent, since all FGs referred to them, with children 

declaring their love for the arts and for interacting with them. 
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Cognitive-based methodology/ ies and approaches, such as research & inquiry as well as 

problem-solving (C-FG1, C-FG3); critical thinking (C-FG3); and creativity (C-FG3), were also 

referred to by children, all being a priority in the Cyprus educational system, according to the 

current curriculum. In line with these, experimental learning and learning by doing (C-FG3) also 

emerged as important, emphasising besides the focus on cognitive skills, an attention payed to 

participatory learning.    

It is obvious from the data that, for the case of Cyprus, methodological-wise, children choose 

contexts that enable them to interact (with the self, peers, knowledge, material, etc.), create, 

experiment, and at the same time have fun. Interestingly, gaming and new technologies came 

later on the list (or alongside) but not right on the top, possibly due to school and home 

restrictions on the extensive use of it.  

Parents 

Collaborative learning and interaction, with parents and children interacting with each other 

in multiple ways and forms, e.g. discussions (P17, P18, P19, P21), sharing examples to clarify 

gray areas in GE issues (P18), collaborative learning (P-FG2), where they learn together, 

sharing teaching and learning experiences, appeared to be important to most parents.  

Participatory learning, i.e. experiental learning and learning by doing (P17, p19) were also 

referred to. In such contexts, the child learns how to work, create and learn with others, 

promoting collaborative learning/ interaction (P-FG2) and emphathy, e.g. “getting in the others’ 

shoes” (P17), as well as independently, thus promoting independent learning (P19). 

Preaching and lecturing appeared to be prevalent in FG1. These are monolithic approaches that 

prevent interaction, active participation, independent learning and raising up one’s voice. They 

link back to traditional approaches where the educator (and the school/ classroom) would be the 

only possible resource of knowledge and where children would be anticipated to listen, obey 

and not react. Quoting P19, however, “We do not oblige our child on how to behave, what to 

like, with what to play, etc.; Children should be free to experience and chose”. 

Teachers 

Dialogic learning (T19, T22, T-TG2, T21), research and inquiry (T19, T20, T22, T-FG2), and 

project-based learning (T19, T20, T22, T-FG2) were the prevalent methodologies from 

teachers’ point of view. Interestingly all form emphasis of the Cypriot curriculum from a horizontal 

point of view and they are all STEM-based points of reference that is an educational trend in the 

current educational context of the island of Cyprus. Following directives and trends, proved to 

be an interesting concern for teachers in the content of this research. Quoting one of the 
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teachers, “We should avoid traditional methodologies, especially those that were not proved to 

be effective” (T18). Children been able to enjoy school, teaching and learning and literacies is 

of high important to teachers. Some indicative quotes are the following: 

 “All school subjects should be taught in meaningful environments, tools, activities, 

methods/ approaches and engaging ones. Children should have fun and learn at 

the same time” (T23) 

 “Get people interested so as to do it on their own and make it as fun as possible” 

(T14) 

 “It should be taught in ways that children get convinced and learn” (T-FG2) 

 

Teachers also pointed out storytelling (T18, T19, T-FG2), reflection (T21, T22, T-FG1), critical 

literacy (T14, T21), collaborative learning (T19, T22), gaming (T20, T-FG2), and contextualised 

learning (T19, T-FG1). Similarly to the prevalent methodologies, these choices, link back to the 

emphases of the Cypriot curriculum, where critical literacy is being highlighted, (since 2008) as 

the literacy umbrella and an approach governing all subjects’ methodological choices and 

implications. 

All in all, as derived from data, methodologies that provide opportunities interacting with the self, 

the other and the environment are highly acknowledged. 

 

2.3.2.2. Tools 

Children 

In listing the best tools that may enhance GE teaching and learning, all children participants’ 

FGs referred primarily to stories, fairytales and songs. Google and painting was referred to 

by FG1 and FG3 and books and videos/ films/ trailers emerged from FG3 and FG1 discussions, 

respectively. 

Parents 

Games (P-FG1, P-FG2, P19, P21) and movies turned to be the most prevalent tools from 

parents’ perspectives (P-FG1, P-FG2). Mini-stories (P-FG1, P18, P19, P21), study-visits/ visiting 

places (P-FG1) and examples, case studies and scenarios (P17, P18, P19, P21) also emerged 
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from parents’ data with regards to tools that can help out to better approach gender equality. 

Fairytales (P18) and cartoons (P21) were the least referred to tools.  

The choice of games and movies might have emerged due to the fact that parents see their 

children to be fully devoted to these, when at home. They form elements of childhood and are 

part of the conceptions parents as adults have for children and childhood profile. What is 

revealed on one occasion, through a parent’s comment, is indicative of this assumption: “I aim 

for easy to comprehend tools, material and resources” (P18). In the previous quote, the 

(mis)conception of child’s ability to understand things that are not easy is a common tendency, 

which even if it does not hold true, it is frequently encountered. 

Teachers 

New technologies and social media (T-FG2, T14, T15, T18, T19, T20, T21, T22, T24) 

appeared to be top listed tools from teachers’ perspectives regarding tools that may enhance 

GE issues. Acknowledging the prevalent role of new technologies, teachers stressed the 

importance of digital stories (T-FG2, T18, T19, T22), games (T-FG2, T18, T20, T24) and 

videos (T-FG2, T14, T15, T19) and made reference to examples that are daily used by users 

of all ages: Internet (T20) - online resources (T18) - images (T15, T20) - Social media (T24) - 

websites (T21) - U-Tube (T24)- podcasts (T14) - blogging sites (T14). Similarly to parents, 

teachers believe that though games and videos GE issues can be better be approached and 

taught. Case studies (T19, T21) and scenarios (T-FG1, T21) came also to be good practices in 

terms of tools and resources that may support GE teaching and learning.  

Interestingly, new technologies are predominant in terms of tools that may better help 

approaching GE at home and at school. It goes without saying that both adults and children 

believe in the role that new technologies may play in raising awareness in GE in both contexts, 

family literacy and school literacy. Adults are more open to admit and declare this than children, 

possibly because of the fact that children have restrictions by adults in the frequency of using 

new technologies in their everydayness. 

 

2.3.2.3. Activities 

Children 

Based on children’s FG discussions, the prevalent activity that may form the context for GE to 

be better taught and approached is storytelling (C-FG1, C-FG2, C-FG3). Along with children’s 
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love for stories and fairytales, art-based activities, such as music (e.g., listening to songs (C-

FG1, C-FG2)), painting (C-FG1, C-FG3) and creative constructions (C-FG3), form children’s 

perspectives on good practices in terms of activities. Watching films/ movies/ trailers (C-FG1, 

C-FG2) and funny activities also emerged as possible good practices in terms of activities. 

Children in FG3 also refer to out-doors activities, such as study-visits/ excursions (C-FG3), and 

play (C-FG3). 

Surprisingly, electronic games did not appear prevalent in children’s discussions, as it would 

have been anticipated. This might possibly be due to the fact that children are generally not 

allowed to make use of electronic games at home and at school, with parents struggling to find 

a balance on the uses of new technologies at home. Reference, however to new technologies-

based activities was made, with FG1 and FG2 referring to watching movies and trailers and FG3 

mentioning digital storytelling as another activity helping out children to raise awareness of GE 

issues. 

Parents 

Playing games was the prevalent activity for the case of parents (P-FG2, P18, P21), with 

parents in FG2 referring to FORTNITE as the top e-game of the era. Creating was also 

discussed as an activity seen as good practice in FG2, with parents placing emphasis to learning 

by doing. From the interviews data, discussion (P17, P18, P19, P20) as well as storytelling (P17, 

P18, P21) emerged as key activities from parents’ perspectives in better approaching GE. 

Parents also refer to further activities promoting participatory learning and having fun, e.g. play 

(P18), drama (P17), watching a movie (e.g., Peppa Pig, Barbie, etc.) (P-TG2), activities that may 

enhance critical and reflective thinking (e.g. statements to critically review/ reflect on (P19)), and 

“activities promoting friendship between boys and girls” (P20). 

Interestingly parents’ views on activities that function as good practices in approaching GE at 

home, acknowledge the use of games as the core of childhood and children’s interests 

nowadays.  And though it is a common parental practice to apply restrictions in the use of new 

technologies at home, it is important that parents acknowledge the dominant role of new 

technologies and gaming in children’s lives. 

Teachers 

Activities promoting reflection and reflective skills, as well as critical literacy activities, were 

emerged as good practice in the teaching and learning of GE from the teachers’ point of view 

(T-FG1, T-FG2, T14, T19, T20, T21, T22). Thus, as revealed from the teachers’ FGs and 

interviews, discussing, negotiating, comparing, taking into account multiple angles/ voices, 
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debating, conducting research, managing dilemmas and case studies, brainstorming, reflecting, 

etc., are all activities initiating, involving and promoting reflection as a critical literacy activity and 

an activity at its own rights. 

Along with reflective activities, discussion came also to play as good practice in terms of 

activities that may effectively help teachers approach GE issues. Almost in all cases, teachers 

highlighted the importance of discussions in classroom settings and beyond, stressing that not 

only it is important to interact with the self, but also with the others and the world around us. 

It was made obvious that reflective activities, under the umbrella of critical literacy, with 

discussions being a prevalent activity, was a key result in collecting teachers’ opinion about how 

to better approach/ teach GE. This is of no surprise to the researcher, since critical literacy has 

been the main methodological umbrella governing all levels of school subjects in the educational 

system on Cyprus since 2008, when the main phase of the educational reform on the basis of 

critical literacy was initiative on the island of Cyprus. Starting from the years 2009-2010 

educators in all levels have been attending continuing professional development initiatives 

based on the approach in question, and are constantly introduced to good practices in terms of 

activities and tools. 

Interestingly new technologies are key requirements in effective activities, as all prevalent 

effective activities involve new technologies. This was anticipated and therefore it held no 

surprise to the researcher.  

 

2.4. Challenges and Limitations  

Children 

As indicated from children’s FGs, children refer to gender differences as set realities and 

challenges, with girls complaining about boys ‘different’ behaviors and boys referring to girls’ 

‘different’ attitudes and habits. These findings highlight stereotyping which, as seen above, was 

a main trend in children’s answers. 

Parents 

In listing parents’ challenges and limitations regarding GE, the issue of importance was 

highlighted with parents supporting that GE does not receive the importance it should be 

receiving (e.g., “we discuss the topic only when an incident happens at school, not very often” 
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(P-FG1); “Though significant, it does not seem much important to societies, because 

stereotyping, bullying, inequality, etc. is still on…” (P-FG2)). Parents also highlighted the lack of 

proper approaches (e.g., ‘obliging children towards certain behavious and practices (P19), “we 

should approach it gently not to stigmatise children” (P21), ‘Theories’ (P18)). 

In reflecting on their needs in GE issues, parents acknowledged a need in training for parents 

on GE issues. In FG2, participants went on suggesting: “Joined classes/ programmes with 

parents and children working and learning together”, which was noted as a good idea for joint 

actions between schools and families. 

Teachers 

From the teachers’ point of view, what is seen as challenges and limitations regarding GE is the 

nature of GE as a topic (e.g. “challenging and sensitive topic” (T18, T20)); lack of teachers’ 

background knowledge on GE: (e.g. “lack of background knowledge (history, what is 

achieved/ challenging in other countries/ continents/ contexts, etc., that might help raising 

awareness and taking more effective measures”, (T21) “teachers are not aware of the teaching 

aspects of the topic” (T18), “teachers are not aware of how to approach sensitive issues (T18)”, 

“teachers do not know how to approach, discuss, teach it, not even parents” (T24); and a lack 

of training resources: (e.g. “Lack of appropriate training resources/ tools/ material” (T15, T18), 

revealing also their needs in GE issues. 

Participants from all FGs pointed out critical challenges and limitations regarding GE. The fact 

that the topic is not receiving the importance it should and the challenging nature of GE as a 

topic are key limitations to begin with. In line with the previous, a lack of background knowledge, 

proper approaches and resources to teach and discuss the topic at home and at school, are 

limitations that may also link to the needs of these groups regarding GE. Thus, a need to give 

to GE its great importance as well as for raising awareness on how to approach and teach GE 

issues by making use of good practices in methodologies, techniques, activities and resources 

is made explicit in participants’ answers, especially teachers. Resetting priorities in GE in policy 

and practice level was stressed as a major need by participants in FG1. Fostering reflective 

thinking (T-FG2) and critical thinking (T20) were also highlighted by teachers, who mentioned 

that NGOs, EU projects’ initiatives, as well as workshops and conferences on equality, 

stereotyping, bullying, etc., that are organized in the framework of NGOs actions and EU funded 

projects are the training opportunities referred to by teachers. As FG2 participants put it, “There 

are no governmental support/ initiatives even though it is part/ included as emphasis on the 

national curriculum.” Interestingly, a number of teachers in FG3 (T19, T20, T23, T24) expressed 

their willingness and availability to receive training as they did not have the opportunity to do so. 
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Training on GE does not seem to be an official lifelong leaning priority in practice, in school and 

family literacy contexts, as non-governmental training initiatives are mainly referred to. 

Interestingly teachers seem more willing to join life-long learning and awareness training 

initiatives on GE that parents.  

 

2.5. Conclusions 

This field study was conducted for the purposes of Ed.G.E project WP2 aiming at mapping needs 

and gaps in GE from children, parents and teachers’ perspectives. Lessons learned and 

recommendations are discussed below. 

2.5.1. Lessons learned 

Interestingly, much stereotyping characterises the field of GE, as derives from participants from 

all FGs. Stereotyping involves attitudes and roles of girls/women and boys/ men, in their 

everydayness, either at school or at home and beyond these contexts. GE is understood by 

participants as equal opportunities in terms of roles and attitudes. Captivatingly, the gender 

binary predominates participants’ conceptions, a fact that highlights besides stereotyping and 

misconceptions, traditional conceptions and mindsets. 

Training on GE does not seem to be an official lifelong leaning priority in practice, in school and 

family literacy contexts, as non-governmental training initiatives are mainly referred to. 

Interestingly teachers seem more willing to join life-long learning and awareness training 

initiatives on GE than parents. 

Good practices seem to derive from everyday practices (for parents and children) and from 

background knowledge and the curriculum (for teachers). Interactive methodologies, activities 

and tools are prevalent in all participants’ responses. In these contexts the individual interacts 

with the self, the others and the environment. 
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2.5.2. Recommendations 

Based on data received and analysed for the purposes of this field research, the following 

recommendations can be made: 

 There is a call for raising awareness in GE, in school and home settings, and 

beyond, in order for contemporary conceptions to be cultivated, starting from 

moving beyond stereotyping, that is a traditional trend, and the gender binary that 

seems non-existent as a concept in participants’ respondents. 

 

 There is a call for training children, parents, teachers (and other interested 

parties) in GE, starting from scratch (e.g. definitions, basic concepts, norms, etc.), 

and moving to more advanced topics (e.g. good practices in preventing gender 

inequality and stereotyping, policies, etc.), with practical examples deriving from 

daily life experience. 

 

As for training topics, what was prevalent in parents’ and teachers’ suggestions was 

an introduction to GE. Both FGs acknowledged the importance of raising awareness 

about GE and an introductory training course/ programme was seen as a must. 

Based on teachers’ suggestions gathered, an introductory training initiative should 

consist of definitions, types: e.g. bullying, stereotypes, etc.; and historical 

background, also continuing that good practices in methods, approaches and tools/ 

resources are of high importance, following the introduction. From teachers’ 

frequency of answers, the following topics should also be tackled in the context of a 

training: Teaching GE (methods, approaches, activities, tools/ resources, 

challenges); Approaching GE at home; GE trends on research and practice. What 

came as a surprise and a good idea, at the same time, was FG2 participants the idea 

proposed on the possibility of “joined classes with children and parents working and 

learning together on the following: What is GE?, Why is it important?, How do we 

achieve it?, How can we better behave and maintain it?” (P-FG2) 
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2.6. Conclusion 

The present report states the current situation of gender equality (GE) in Cyprus. It cosists of 

two parts; the desk research report and the field research report. In part one (desk research 

report) previous and recent surveys and research on GE are reported and educational policies, 

initiatives and good practices are examined. In part two (fhe field research report) needs and 

gaps in approaching gender equality at home and at school, as they emerged from a qualitative 

FGs/ interviews-based research with 29 children, 24 parents/ carers and 24 teachers, during the 

first semeset of 2020 are reported. 

Numbers and data highlight the high rate of gender inequalities in Cyprus (Gender Equality 

Index, 2019). From both the desk and field research, it is made obvious that school, family (and 

society) act as reproductive mechanisms for gender inequalities, instead of powerful means and 

contexts of fight against and combating gender inequality. Needs and gaps were mainly revealed 

on the level of awareness and training, with participants finding it difficult to define GE and from 

their views, a tendency towards stereotyping was made obvious. In alaysing good practices, in 

terms of methodologies, activities and tools to better approach GE issues at home and in school, 

interactive methodology came to be prevalent with activities and tools promoting interaction (e.g. 

discussions, interacting with new technologies, etc.) on the level of the self, the others and the 

environment. The choices were mainly linked to curriculum trends, experience and background 

knowledge, as well as everyday practice. A need for raising awareness in GE with attempts to 

define the term, teaching and learning good practices, and lifelong learning opportunities, in 

terms of continuing professional programmes, and even parents academies, emerged.  
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http://valueseducation.odl.org/wp-content/uploads/2018/09/AVAL_IO1_REPORT_FINAL.pdf
http://valueseducation.odl.org/wp-content/uploads/2018/09/AVAL_IO1_REPORT_FINAL.pdf
http://www.pi.ac.cy/pi/files/epimorfosi/isotita_fylou/schedio_drasis_isotitas_2018_2020.pdf
https://eige.europa.eu/publications/gender-equality-index-2019-cyprus
http://valueseducation.odl.org/
http://diversitytales.com/en/
http://gendersafer.eu/
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