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1. Introduction 

Gender Equality became an affair of the state after 1981, when measures in the labour sector 

were introduced. In education, measures started being implemented from 2000, but the efforts 

were not holistic and actions still remain fragmented.  

Gender is an integral part of education and it can be discerned in many fields. For example, girls 

are urged to adopt gender roles inside the school settings by school curricula (that in their 

majority have been made by men, reflecting their opinions), by the expectations of the teachers, 

and even by the children themselves with the sports and tasks children undertake. More 

specifically, even though educators seem to adopt the values of equality, their everyday 

educational practices do not respond to their views. For example, it seems that girls are 

discouraged in taking initiatives because it is considered disobedient, something that it does not 

apply to boys. Moreover, teachers seem to identify girls’ academic success with hard work, while 

for boys academic success is due to their individual charismatic characteristics. In addition, 

children themselves, since they actively participate in the construction of their identities, choose 

to undertake tasks that correspond with their assigned roles due to their sex, something that 

further strengthens gender stereotypes and inequalities (Frosi, Kouimtzi, & Papadimou, 2001). 

Thus, targeted actions that aim both the educational system and the reconstruction of gender-

based stereotypes is a fundamental issue that needs addressing. 

For the above-mentioned reasons Greece, Italy, the United Kingdom and Cyprus implement the 

project Ed.G.E – Educating girls and boys for Gender Equality project (REC-AG-2018/REC-

RDAP-GBV-AG-2018). The project aims at enhancing the education and gender based 

awareness of girls and boys through the implementation of educational practices based on art 

and cultural practices. By doing that, it is anticipated that girls and boys will be able to challenge 

social norms and gender stereotypes that encourage, or condone violence and promote gender 

equality and respect for others.  
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1.1 Methodology 

For the above-mentioned reasons, primary and secondary research has been implemented 

including a desk research and a field research. More specifically, qualitative data were collected 

through interviews with parents, teachers and children attending primary and secondary 

education. 

Desk Research 

First of all, a literature review was conducted with the goal to map the existing situation regarding 

gender based equality in Greece, in order to review the current curricula and policy framework 

and identify the existing needs and gaps. The aim was to assess the knowledge gaps of school 

age girls and boys in terms of understanding gender norms, gender equality and gender-based 

discrimination and violence, and to discern their attitudes, stereotypes regarding gender 

violence.  

Interviews 

Afterwards, 48 participants in total were gathered (16 parents, 16 teachers and 16 children) for 

the field research. Due to the current situation with the covid-19 pandemic, instead of six focus 

groups, we had to adjust our method. Therefore, we adapted the questions of the focus group 

to a questionnaire in an online form, and we built a questionnaire guide in order to conduct semi-

structured interviews with the participants. In total, we conducted 16 interviews with children (two 

face to face and 14 via skype), one skype interview with one parent and two interviews via 

telephone and four skype interviews with teachers. The remaining participants (12 teachers and 

13 parents filled the online questionnaire). The process of the interviews and the online 

questionnaires lasted from May 4, until June 4, 2020. 

The aim of the interviews was to better map the current situation, the needs and the challenges 

both professionals, parents and children face but also to identify the remaining gender 

stereotypes in order to be able to better propose alternatives. 
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2. Key Findings from the Desk Research 

2.1 State of Art in Gender Equality in Greece 

Previous/recent surveys and research on gender equality 

Gender Equality in Greece is relatively new since measures started being implemented mainly 

after 1981. A turning point was the new Constitution of 1975, where it was clearly stated that 

men and women have the same rights and responsibilities (Lempesi, 2010). 

Measures taken that time were mostly focused in addressing pressing matters in the workplace, 

such as providing leave of motherhood for women. In education, measures started being 

implemented at the beginning of the 21st century, but they still remain fragmented. 

The 1980s was the decade when the first public institutions for monitoring gender equality were 

founded. These institutions might have been state initiatives, but they started performing later 

on due to their inclusion to the European processes and funding. The main state institutions that 

still operate are the General Secretariat for Gender Equality and the Research Centre for Gender 

Equality, founded in 1985 and 1989 respectively. At the same time, other institutions were 

organized in municipalities, which aimed at informing local residents about gender equality. 

However, these institutions did not operate until 1994 (Gappa, 2008; Lempesi, 2010). 

Gender equality is a matter far from addressed that affects the lives of millions. In fact, in 2019, 

the European Institute for Gender Equality (EIGE) published an index on Gender Equality. For 

Greece, the index was the lowest among the other EU member states and had been increased 

only by 1% since 2017 (CNN Greece, 2019).  

As it was stated, with today’s pace, gender-based gap in the whole world is expected to close in 

the next 107 years, while full gender equality in the workplace is expected to be a reality in 201 

years (Varouni, 2019).  
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Table 1. Gender Equality Index1 

Regarding education, recent data show that nowadays girls have access to all grades of 

education and their attainment is very high (Deligianni- Kouimtzi, et al., 2008). However, this 

was not always the case. In the ’70s and ’80s girls systematically performed worse than boys 

and their marginalization in the classroom along with their degradation of their contribution to 

the lessons and their achievements was something that was occurring very often (Damianoglou, 

2011). From the ’90s though the situation changed. Girls started to perform better than boys, 

and attained higher scores in the examinations for the entrance to higher education institutions 

(Deligianni- Kouimtzi, et al., 2008), something that is still happening. For example, in tertiary 

education in 2015, there were 55% female students and 45% male2.  

                                            

1 https://eige.europa.eu/gender-equality-index/2019/EL 

2https://eurogender.eige.europa.eu/posts/gender-disaggregated-data-status-girls-and-education-greece 

https://eige.europa.eu/gender-equality-index/2019/EL
https://eurogender.eige.europa.eu/posts/gender-disaggregated-data-status-girls-and-education-greece
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However, data show that there are still gender stereotypes in the school settings. Girls seem to 

prefer human and social sciences while boys prefer math and exact sciences (Deligianni- 

Kouimtzi, et al., 2008), following the stereotypical views that correlate theoretical sciences with 

femininity and exact sciences with masculinity (Damianoglou, 2011). Consequently, there is an 

obvious gender division in the choice of tertiary departments. For example in 2015-2016, the 

Department of Marine Engineering had 84.06% male students, while in the same year the 

Department of Early Childhood Education had 2.39% male students (General Secretariat for 

Gender Equality, 2018).  

Regarding gender-based violence in youth, recent data show that violence and victimization can 

occur early on from the adolescence, and the critical point for intervention is very limited 

(Iliopoulou, Nikolakakis, Diakoumanakou, & Grammenidis, 2018). Research on a national scale 

form the Pedagogical Institute in 2001 confirmed that violence in schools is gender based, with 

boys being engaged more frequently in physical violence (Mpouna, 2018). Thus, it is considered 

of extremely value to address this issue at schools, which are the primary institutions where 

children and adolescents spend the majority of their time, and the places where gendered 

socialization takes place (Pana & Lesta, 2012). 

According to a research conducted by Colour Youth about the experiences of LGBT students in 

2017 with a sample of 3,747 people, it was found that 74.2% of them have heard homophobic 

comments in schools, while 58.1% have heard those comments from their teachers. From the 

adolescents that have suffered gender-based violence in school, 27.9% have not reported it, 

while those who did, did not feel that the matter was effectively addressed. In addition, from the 

944 people that answered, 74.7% of them mentioned that they often have heard sexist 

comments in school settings, while 53.4% of them mentioned that they have survived violence 

or assault in school due to sexual orientation, gender identity or gender expression (Iliopoulou, 

Nikolakakis, Diakoumanakou, & Grammenidis, 2018). 

Last but not least, something that is worth mentioning is that the Greek school curriculum does 

not include education on reproductive health in any grade. (Iliopoulou, Nikolakakis, 

Diakoumanakou, & Grammenidis, 2018). More specifically, in primary education there are 
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references in the human body as to its reproduction organs and hygiene, while in secondary 

education parenthood is only represented with the traditional stereotypes without any references 

to contraception (The Safe Project, 2006). This results in the reproduction of stereotypes about 

gender identities.  

2.2 Curricula, action plans and educational policies                    

on gender equality 

The responsible authority for national policy on education is the Ministry of Education Religious 

Affairs. It is the one that initiates laws for educational settings as well as monitors if those are 

being implemented (Voudouri, et al., 2008). From 1951 until 1975 there was not any special 

provision regarding gender equality in education. Gender issues were dealt with by a law of the 

year 1929, according to which boys and girls had to attend secondary education separately, 

something that was later found that was further increasing gender discrimination3. From 1975 

though, women organisations started asking for the same rights in education and mainly they 

were focusing in the abolishment of school uniform, in mixed schools, in the reproductive 

education in all grades and in new textbooks that would not include gender stereotypes. Mixed 

secondary education schools were finally established in 1985. During the 1980s school uniforms 

were abolished, access to tertiary education was permitted for both genders, textbooks were 

reformed (mainly in primary school) and the course of Home Economy became mandatory for 

both boys and girls (Deligianni- Kouimtzi, et al., 2008; Gappa, 2008). 

However, from 1985 the interest in gender equality in education is being decreased. In fact, 

gender equality was not included in any laws or presidential decrees up until the end of 1990s. 

One explanation for this might have been that girls seem to succeed in school and sometimes 

to even perform better than boys did, something that gave the false impression that gender 

                                            

3 However, in the countryside it was very common for girls to attend boys’ schools, due to insufficient 
structures that were not allowing different schooling for girls (Damianoglou, 2011). 
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equality had been established. Nevertheless, at the same time, research interest from the 

academic communities is continually growing and some initiatives including trainings for 

educators started taking place (Deligianni- Kouimtzi, et al., 2008). 

The situation started changing after the intervention of the EU, which mandated that 10% of the 

funding for Inclusion Policies (mainstreaming) had to be addressed in gender equality in all 

aspects of social life (Deligianni- Kouimtzi, et al., 2008). Thus, from 2000, with the Strategic 

Educational Program and Professional Orientation 2001-2006, the Ministry of Education 

announced a series of measures in order to develop the access of women in the workplace 

through professional orientation. This measure started being implemented in the schools of the 

country and aimed at girls choosing professions that were stereotypically chosen by boys. In the 

years that followed, a series of educational programmes took place aiming at informing and 

raising awareness to the educational staff on gender identity and inequality issues, and 

promoting positive actions for the enhancement of the participation of girls in the educational 

reality (Gappa, 2008). Moreover, with the intention of balancing family and professional life, 

extended primary schools were created, where children could attend schools until 16:00 

(Lempesi, 2010). In addition, gender equality started progressing in the field of higher education 

as well, with new courses introduced in graduate and postgraduate studies, the establishment 

of women studies and the provision of scholarships for female students (Deligianni- Kouimtzi, et 

al., 2008).  

In 2015-2016 the Research Centre for Gender Equality, together with the National Centre of 

Public Administration, the Ministry of Education, and the General Secretariat for Gender Equality 

agreed in the production of a program that aimed at raising awareness and educating 

educational staff of pre-primary and primary education on gender equality issues and gender 

discrimination4.  

                                            

4https://kethi.gr/program/eyaisthitopoiisi-ekpaideytikon-kai-paremvatika-programmata-gia-tin-proothisi-tis-
isotitas-ton-fylon/ 

https://kethi.gr/program/eyaisthitopoiisi-ekpaideytikon-kai-paremvatika-programmata-gia-tin-proothisi-tis-isotitas-ton-fylon/
https://kethi.gr/program/eyaisthitopoiisi-ekpaideytikon-kai-paremvatika-programmata-gia-tin-proothisi-tis-isotitas-ton-fylon/
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In 2016, a policy was introduced for the lower secondary education. For one week every year, 

educators could discuss one of the following units: a) Diet, b) Quality of Life, c) Gender Identities. 

Hence, gender identities were for the first time introduced in educational settings. This measure 

caused a lot of criticism by conservative groups and the church. However, in 2018-2019, 1,656 

out of a total 1,700 secondary high schools participated and 876 of them focused on gender 

identities5. 

 

Table 1. Evaluation of Thematic Week on Gender Identities6 

 

From 2020, the new government cancelled the thematic week in secondary schools7. 

                                            

5http://iep.edu.gr/images/IEP/EPISTIMONIKI_YPIRESIA/Epist_Grafeia/Graf_Ereynas_A/Thematiki_Evdomada
_2018-2019/2019-09-09_Parartima_Apotimissi_Thematikis_Evdomadas_2018-2019.pdf 

6http://iep.edu.gr/images/IEP/EPISTIMONIKI_YPIRESIA/Epist_Grafeia/Graf_Ereynas_A/Thematiki_Evdomada
_2018-2019/2019-09-09_Parartima_Apotimissi_Thematikis_Evdomadas_2018-2019.pdf 

7 https://edu.klimaka.gr/sxoleia/146-ekpaidevtikh-klimaka/3194-thematikh-ebdomada 

0 100 200 300 400 500 600 700 800 900

Human Rights and Women Rights

Deconstructing Gender Stereotypes

Sex and Gender

Body Changes in Adolecence

Which subcategories of "Gender Identitties" 
implemented in 2018-2019; Please choose one or more 

from the below

Which subcategories of "Gender Identitties" implemented in 2018-2019; Please choose one or
more from the below

http://iep.edu.gr/images/IEP/EPISTIMONIKI_YPIRESIA/Epist_Grafeia/Graf_Ereynas_A/Thematiki_Evdomada_2018-2019/2019-09-09_Parartima_Apotimissi_Thematikis_Evdomadas_2018-2019.pdf
http://iep.edu.gr/images/IEP/EPISTIMONIKI_YPIRESIA/Epist_Grafeia/Graf_Ereynas_A/Thematiki_Evdomada_2018-2019/2019-09-09_Parartima_Apotimissi_Thematikis_Evdomadas_2018-2019.pdf
http://iep.edu.gr/images/IEP/EPISTIMONIKI_YPIRESIA/Epist_Grafeia/Graf_Ereynas_A/Thematiki_Evdomada_2018-2019/2019-09-09_Parartima_Apotimissi_Thematikis_Evdomadas_2018-2019.pdf
http://iep.edu.gr/images/IEP/EPISTIMONIKI_YPIRESIA/Epist_Grafeia/Graf_Ereynas_A/Thematiki_Evdomada_2018-2019/2019-09-09_Parartima_Apotimissi_Thematikis_Evdomadas_2018-2019.pdf
https://edu.klimaka.gr/sxoleia/146-ekpaidevtikh-klimaka/3194-thematikh-ebdomada
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2.3 Good practices and initiatives on promoting gender equality 

Regarding good practices on promoting gender equality in education in Greece, there have been 

a handful of initiatives. Below some of them are analysed. 

Good Practice/Initiative 1 

One good practice is the Manual8 created by the Youth4Youth in 2012. It was a result of the 

project “Empowering Young People in Preventing Gender-based Violence through Peer 

Education, under the Mediterranean Institute for Gender Studies (MIGS)” and was funded by 

the program Daphne III of the European Committee. Participant countries were Greece, Cyprus, 

Spain, Italy and Lithuania. The manual includes information about terms on gender-based 

violence, gender and the consequences of violence and a number of activities and evaluation 

tools that can be implemented depending on educational needs. The target group is students 

between 14 and 18 years old and it is designed for groups up to 30 people, with better results 

to be recorded in groups of up to 22 people and an even number of genders. 

Its activities are divided in the first thematic of gender stereotypes and roles with aims for 

students to distinguish the differences between gender and sex, to question their assumptions 

and stereotypes and to figure out how these stereotypes influence themselves and their lives. 

The second thematic is gender-based violence in school settings. In these activities, the goal is 

to understand gender based violence and the consequences of assault, to raise awareness and 

empathy towards survivors and to discern the power dynamics and their relations to gender 

based violence. 

The third thematic studies gender based violence in relationships. The activities of this thematic 

aim in students to be able to discern and deconstruct myths about gender-based violence, to be 

able to discern the first signs of an abusive behaviour, to understand how sometimes an abusive 

                                            

8 http://www.antiviolence-net.eu/Manual_Youth4Youth.pdf 

http://www.antiviolence-net.eu/Manual_Youth4Youth.pdf
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behaviour is being presented as a romantic one, and to find out ways of protecting either 

themselves, or other people close to them without risking harm. 

Good Practice/Initiative 2 

Another good practice is “Gear against IPV: Gender Equality Awareness Raising against 

Intimate Partner Violence”9. It is a coordinated action for the prevention of violence between 

partners in adolescents’ relationships with interventions in mainly the school settings. Through 

specially designed educational materials, it aimed at promoting the developments of healthy 

relationships between the genders raising awareness in matters like, signs of a healthy 

relationship, influences of gender roles in relationships, power dynamics and their correlation to 

abuses, and prevention of gender-based violence. The European Anti-Violence Network in 

Greece coordinated the project and Cyprus, Croatia, Romania, and Spain participated. It was 

funded under the DAPHNE III Programme of the European Union and it operated from 2014 

until 2016. It is proposed for secondary school children aged above 12 years old, for teachers 

and other educational staff. There have been created three booklets, one for people interested 

to prepare their own seminars with teachers and workshops with students, another booklet with 

information that teachers will need, and the last one with prepared material for students. 

The Greek version of Gear against IPV was firstly created in 2010. It was piloted in 13 high 

schools and it ended in 2015. 

Good Practice/ Initiative 3 

Another state initiative was the “Program of Raising Awareness to Students of secondary 

education in issues of reproductive health” in 2017-2018 with the collaboration of the public 

hospital Elena Venizelou and the Office of Health Education. In the framework of the program, 

                                            

9 http://www.gear-ipv.eu/ 

http://www.gear-ipv.eu/
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21 high schools participated with a total number of 2,538 students (General Secretariat for 

Gender Equality, 2018). 

Seminars on “Violence in Relationships of Young People” and “Gender and Education” were 

conducted in Thessaloniki, Rhodes, Syros, Karditsa and Larissa. This initiative aimed at being 

expanded to other places as well by 2019 (General Secretariat for Gender Equality, 2018). 

Good Practice/ Initiative 4 

“Building Relationships through Innovative Development of Gender Based Violence Awareness 

in Europe- BRIDGE” is a two-year program that aims at empowering trainers and educational 

staff, and youths on the move and inform them on issues of gender-based violence. The project 

is funded by the European Union’s Rights, Equality and Citizenship Programme, and participant 

countries are Belgium, Greece, Hungary, Malta and Romania. For these purposes, two training 

manuals have been created10 which include activities and evaluation on fields such as gender 

based violence on children and youth on the move, gender identity, empowerment of life skills, 

young peoples’ rights, and signs of gender based violence and its proper responding. 

  

                                            

10 http://tdh-europe.org/upload/document/7289/BRIDGE%20training_manual_-_english.pdf 

http://tdh-europe.org/upload/document/7290/BRIDGE%20youth_facilitator_manual.pdf 

http://tdh-europe.org/upload/document/7289/BRIDGE%20training_manual_-_english.pdf
http://tdh-europe.org/upload/document/7290/BRIDGE%20youth_facilitator_manual.pdf
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3. Findings from the Field Research 

3.1 Executive Summary 

In the following sections, the results from the field research will be analysed. In a general respect, 

it seems that all the participants value gender based equality, but they do not seem to elaborate 

much on the subject.  

As it is evident from the responses of the children, the issue is discussed in the classroom only 

in sporadic occasions and it is included as a chapter in the textbooks only in some grades. 

Nonetheless, children express the need of being included in this discourse, expressing their 

willingness to understand and learn more about gender equality. 

Regarding parents, even though they mention that they consider this issue important, they do 

not give it enough attention, thinking that they would deal with it only if a case of troubling 

behaviour occurs. 

Teachers on the other hand, seem to think that they try to do their best in processing it in 

classroom, but eventually the existing structures of the school, the conservatism of the society 

and the parents, and the lack of a collaboration spirit between their colleagues, do not help them 

reach their goal. Nonetheless, it is very important to acknowledge that the majority of the 

activities they allege they employ, include innovative methodologies that are engaging for the 

pupils. 

 

3.2 Methodology  

Within the framework of Educating girls and boys for Gender Equality project, we found 48 

participants in order to conduct semi-structured interviews and to provide them with an online 
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questionnaire, in the context of qualitative research, in case they could not participate in the 

interviews. This whole process lasted from one month from the 4th of May until the 4th of June. 

The research questions addressed the main educational gaps and needs, art and culture best 

practices that may support the enhancement of education and awareness of girls and boys, so 

that they can challenge social norms, gender stereotypes and roles, as well as the most efficient 

tools for professionals working with children and young people on gender equality promotion. 

 Regarding the children, 2 one-to-one interviews and 14 skype interviews were conducted. 

Among the participants, there were nine girls (three of them in primary education) and seven 

boys (five of them in primary education one in lower secondary education and one in upper 

secondary education). From all of the participants 11 children were not recorded and notes were 

taken. Regarding the parents, 13 filled the online questionnaire, one skype interview was 

conducted and two telephone interviews were the participants did not wanted to be recorded 

were held. Regarding the teachers, four skype interviews were conducted and 12 filled the online 

questionnaire. The teachers were teaching in primary and secondary education. 

All participants were from the capital of Greece in Athens, except from two children and one 

parent who resided in the province.  

Regarding the limitation of the research, from the one hand the research is a qualitative one and 

we cannot make generalisations to the population. Furthermore, one additive reason that 

generalisation could not happen is that the target group had been found through convenient 

sampling and through the snowballing technique. On the other hand, from qualitative results we 

have the opportunity to make some generalisation to theoretical propositions and better identify 

the needs that this target group has. In addition, due to the current situation, the lost ability of 

conducting face-to-face focus groups change the dynamic completely, something that may 

resulted in lost data, that otherwise might have emerged. However, this gap was replaced by 

keeping the same amount of participants, in order to have better probabilities of all opinions to 

be expressed. This was actually the case, since in the last couple of interviews the same data 

were mentioned, something that meant that the field research had reached at a saturation point.  
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3.3 Results 

Participant’s Views and Knowledge on Gender Equality 

Children’s views and knowledge on Gender Equality 

All children participants seemed to be acquainted to some degree with the gender-based 

equality. They define equality as having the same rights regardless of gender. However, they 

limit their definition to equality in the dipole of the two sexes not mentioning other genders. As it 

is evident, children have not elaborated on the subject much, something that it becomes more 

obvious in the younger ones. Regardless, children consider equality a very important issue and 

all say that women and men should be treated equally because “they all are human beings” and 

“it is not fair” to be treated differently. In addition, in order to better support their view, they 

mention that if equality does not exist then society would be like a “junta”, the world would be 

much worse and that people need to “have the possibility to be themselves” and the “ability to 

be educated”. 

When talking about equality, they all seem to be more conscious about inequalities that existed 

in the previous years, or the ones that exist in other countries and do not recognize the 

inequalities in their country. More specifically, they generally say that in “the older times men 

used to take all the decisions for women” and that nowadays “in the west countries men and 

women are equal”. The lack of elaboration is obvious in those sentences, because those 

examples are the most common ones that are apparent in everyday situations. Only four children 

from lower and upper secondary education recognized that inequality is still prevalent nowadays. 

They talked about differences in the work sector, mentioning some professions to be “almost 

exclusively for men (like pilots or mechanics)”, or, that “there are inequalities for women in 

administrative positions”. They also mention some established views of the Greek society saying 

that, “women cannot drive well”, or that, “boys are stronger and only they can play specific sports, 

like football and basketball”. In addition, one lower secondary girl, even though at the beginning 
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she was supporting that equality is prevalent nowadays and she had not witnessed any situation 

of injustice, later she reconsidered and said that her parents did not “trust” her enough to let her 

go to a school far from her home, even though they let her brothers. 

Regarding their school settings, we can discern some different patterns. In a general respect, 

children did not feel that their teachers treat them any differently. However, some inconsistencies 

are prevalent. Some girls from the last classes of primary education and in the lower secondary 

education mention that teachers expect them to be more quiet and when they “cause some 

trouble, or do something foolish,” they “treat them more strictly, mentioning that they did not 

expect that from girls”. On the other hand, four girls and three boys mentioned that teachers 

seem to take more the side of girls and to scold boys more. What is very interesting here, is that 

they justify a gender stereotype for boys by saying that boys in their classroom are much more 

energetic and cause more troubles (they do not do their homework, they yell and talk at classes, 

the make fun of others). However, literature has connected the expectation of teachers with the 

attitudes of children, where boys are expected to be more disobedient and active, while girls are 

expected to be more focused and quiet (Georgiadou, 2018). In terms of attitudes, from children’s 

point of view, teachers treat them the same, with the exception of one boy in lower secondary 

education, who said that their gymnastics teacher does not allow girls to play football and 

basketball because “they are not strong enough” and they “cannot play well”. 

The most apparent differences they mentioned had to do with the relationships among children 

themselves. For example, they mention that boys think that girls are more “fragile”, that they “cry 

a lot” and they locate a difference in the sports they undertake, since boys play more football, 

basketball, while girls play more volleyball and swim. They also locate differences in the 

relationship between boys and girls, where almost exclusively there are same gender friendships 

in all the grades in education. 

Regarding the discussion of this matter in their classroom, children mention that they do not talk 

about this issue with their teachers. Some children in the primary education mentioned that they 

have talked about it in the course of “Social and Political Education” but on a second thought, it 

seems that their teachers referred to this issue only sporadically and not more than twice a year. 
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One child mentioned that they talked about it in the “thematic week” that, as it has already been 

mentioned above, it has now been cancelled. As a child said: “generally we do not elaborate on 

those issues, what we focus more are the courses”. However, when they talked about it, they 

mentioned that it felt good to exchange views and learn about equality, and only two girls and 

one boy mentioned that their male classmates did not seem interested enough because “they 

do not think that it really matters”. The children who never talked about it said that they would 

like to, because in that way they could understand more and many of their questions could be 

solved. 

In their proposals about how to teach this matter, the majority of them thinks that the most 

appropriate way is the examples. Others propose books and movies that show important figures, 

who fight for equality. Some children propose to spark a discussion from already established 

courses or even for a special course to be created. Others mention that their teachers 

themselves should treat them in that way and when they see an instance of injustice or justice 

to explain it to them (“they could for example do something that pupils do not expect and to say 

to them: ‘’This is equality/inequality”). Children also want to discuss more often, or even to have 

professional visitors once a week to talk about it. One child referred to having the correct 

terminology, by saying that “I think that they [teachers] should have the right words to explain to 

adolescents, because they [adolescents] cannot understand it like someone in their thirties can”.  

Last but not least, when they were asked how they can find out by themselves  about gender 

equality, almost all of them mentioned the internet search. In addition, they mentioned asking 

some people they trust, like some specific teachers, their parents, or people that have studied 

about this issue and know more. Some children also said that they would talk with others and 

exchange views, or that they would read books. 

Parents’ views and knowledge on Gender Equality 

Following the definitions of the children, all parents identified gender equality as the equality 

between women and men. They mentioned that equality for them is being treated in the same 

way, having the same rights and the same opportunities. The majority of parents as well did not 
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include in their definition other genders apart from men and women. In fact, only one of the 

parents mentioned that for them gender equality is about “same rights, same opportunities, 

women, gay and trans empowerment in the labour sector, in family and in every sector of the 

life”.   

The majority of them stated that they consider gender equality a very important issue, while only 

two thought it was of a small significance. Those who deem it important, they state that their 

children need to “respect one another”, to “deconstruct gender stereotypes” and to know “how 

to respond in cases of injustices due to gender related issues”. What is more, a mother of 

daughters emphasized that her girls should learn about the “history of feminist movement, to 

understand the reasons why women suffer gender based violence and to have the opportunity 

to move beyond that and live peaceful, with self-respect and solidarity”. 

Most of them discuss on equality as it occurs from daily instances such as colour preferences 

and preferences on activities (e.g. games with dolls, football etc.), television shows, events at 

schools and while reading them literature or fairytales. Three of them also mentioned that they 

try to convey the message of gender equality by dividing duties at home, or even by urging their 

children to participate evenly in everyday home responsibilities.  

Regarding their needs, many mention that they would like to be better prepared concerning the 

terminology, or even to have some practices and tools available. Nevertheless, the most of them 

focused on information about how their environment handles that issue (i.e. how their friends 

talk to their children for it, how school approaches gender equality etc.) and to the example they 

themselves set in their everyday lives. As for institutions that could help them towards that goal, 

they mostly mention school because it is the “first institution children meet and trust”. They also 

mention local NGOs and museums as well as community groups especially if they work together 

with schools.  
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Teachers’ views and knowledge on Gender Equality 

Teachers define gender equality as the provision of the same rights and opportunities in people. 

They emphasize to the importance of not overestimate or underestimate the abilities of someone 

based on their gender. Comparing them to the view of the parents, they seem to expand their 

understanding about equality in the workplace as well mentioning issues of pay gap, and of 

feminine and masculine professions. In fact, one educator mentioned that gender equality 

expands to human rights and that it is not only if those rights have been secured but also whether 

they actually exist in society. 

All of them consider it of high importance for gender-based equality to be introduced in the school 

settings, since “childhood builds and affects the character of future adults”. They attribute to the 

school this responsibility, because one of its most important roles is the “cultivation of values 

towards the world and the creation of solidarity, empathy and equality among other to gender 

related issues as well”. However, they do not want gender based education as a distinctive 

course. On the contrary, they think of it as a general principle of school. However, even in the 

case of one educator in secondary education, who said that it should be a distinctive course, 

she thought of it as a course that will not definitely be evaluated with grades but as a thematic 

unit for children and educators to process. 

Nevertheless, almost half of them say that gender- based equality is not a matter that is being 

handled in schools, due to a number of reasons, such as the conservatism of the society, the 

lack of specified guidelines from policy makers, the lack of knowledge from educators and the 

resistance some parents might pose. The teachers, who discuss this issue with their pupils, they 

mostly start a conversation after a convenient occurrence. For example, if children mention that 

something they do is only for boys or girls, teachers take some time to discuss it more with 

children.  

In addition, they employ other methods as well, such as role-playing, debating, presentation of 

important historical figures and especially the ones that deconstruct stereotypes, or in older 

children, they “use literature to compare views of previous years, or even they ask them to write 
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a passage from the view of a hero (i.e. an oppressed woman)”. They also seem to emphasize 

in teamwork. In fact, as one educator mentions, “teamwork gives the opportunity for stereotypes 

to be expressed. And when they do, there is an optimum chance to discuss them without creating 

guilt to the child that expressed them. Because if you create guilt, it is the most probable that 

they will hang on to that stereotype for security”. The same educator also stated that even if the 

right instance never occurs, if he recognizes a stereotype he will adjust his educational material 

in a way that children will discuss for the matter he tries to deal with. For example, in the case 

of genders, he uses a specific animation to talk about music, but in the animation heroes are 

assigned with different roles (i.e. the father does the dishes) something that always makes 

children curious. 

The majority of them have not participated in any training regarding this specific issue, and for 

those who did, the training was of a more general thematic, with a mention on gender-based 

equality. However, even generic, they all expressed positively, mentioning that it changed their 

perspectives and provided them with some educational techniques for their classroom. 

Regarding their needs, they would all like more supportive structures in order to be able to 

implement activities. They mention that they would like to better cooperate with their colleagues 

and that they need their school to be supportive. They also stress the need of provision of right 

tools. One educator also mentioned that since Greece has become a destination point for many 

cultures that schools should also start to elaborate on the position of women and how they 

should been treated.  

 

3.4 Good Practices in Gender Equality 

Methodologies 

Answers from both parents and educators show that in their majority they do not apply any 

specific methodology in order to approach gender-based inequality.  
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Regarding parents, according to their answers, they think that they should emphasize more to 

the subject only if they observe a problematic behaviour. Therefore, they mostly refer to the 

issue of inequality on fragmented occasions. According to them, discussion is the most important 

way to introduce gender equality issues to their children and especially for topics that affect and 

interest them. For instance, they use examples from children everyday reality in schools, from 

shows that children like, from books or even just by acting as an example with their attitudes.  

Regarding teachers, even though they seem to have many ideas in how to introduce the topic, 

it seems that they no not dedicate much time to this. This could be a result of a very strict 

deadline the educators have in order to complete the teaching material. However, small 

differences are observed in primary school where more activities are happening, as well as in 

those teachers who teach secondary subjects at school (i.e. arts). According to them, the 

appropriate methods for introducing the theme of gender based equality in their classroom, is 

teamwork and discussion.  

 

Tools- Activities 

According to tools and activities, what is observed in our research is that both parents and 

educators did not separate them and in reality, they mentioned in both categories the same.  

Parents say that they employ a number of activities towards the goal of introducing gender-

based equality in their children. For example, they state that they mainly choose role-playing, 

watching theatre, cinema, and reading books. However, as they mentioned they mostly just 

discuss and elaborate on something that might occurs or it is on the news.  

Teachers on the other hand, state that they use some tools like books, videos, paintings, 

documentaries, animations, or even traditional songs and the position of women they describe 

in order to spark discussions questioning established stereotypes. However, some teachers 

seem to be more engaged in this, employing role playing, theatre, project based learning, 
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discussing, and paintings. What is very important in all of that is that teachers emphasized more 

in innovative educational practices rather than traditional ones at least at theoretical level. 

 

3.5  Challenges and Limitations  

Regarding the challenges they face, parents often mention that they have a hard time finding 

the right words or even the right opportunity to talk about it. Some mentioned that their children 

might be having a hard time focusing and keeping their interest in those discussions. Other 

parents expressed a concern whether their children really can understand not only the results 

of inequality but also its roots. A particular difficulty was with the inclusion of LGBTQI+ people 

in the discussion of gender inequality, where parents recognize that their children pose a 

stronger resistance in accepting those differences. In addition, a parent stated that their children 

seem to be having a hard time accepting that there might be contradicting opinions in their home 

and outside and to choose which one is the correct.  

Regarding teachers’ challenges, they seem to be challenged in a variety of issues. At first, they 

consider that the conservatism of the society and the resistance posed by parents in discussing 

gender based issues and especially LGBTQI+ ones. Others feel that parents do not care enough 

for those issues and that they only care for the academic performance of their children. 

Secondly, they mentioned that collaboration between their colleagues is something rare, and 

that due to the school system that does not urges for cooperation most teachers have lost their 

interest in trying more.  

Last but not least, some of them also mentioned that they do not possess the right tools, and 

that they do not feel empowered enough to teach that in the classroom. 

 

3.6 Conclusions 
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Summarising, what we can discern from this research, is that both parents and educators even 

though they have an idea about gender equality; they do not seem to deepen on the subject, or 

to give it the appropriate importance. This could be due to two reasons. First of all, the definition 

of gender was correlated only with the equality of men and women, something that gives a false 

impression of less experienced inequalities. In addition, they seem to consider that the 

inequalities exist in their majority in more superficial issues like in the division of home tasks, 

where it is traditional for women to undertake more responsibilities. Only few parents expressed 

their concerns about the inclusion of different gender identities in the gender based equality 

discussion, and only one teacher talked about the importance of self-determination of girls and 

their bodies. In addition, only two people from our sample correlated the issue of gender equality 

with gender-based violence. 

Furthermore, there seems to be an inconsistency about the actual process of this issue. 

Although both parents and educators say that they elaborate on the issue of gender equality in 

a variety of ways, and especially teachers that they also provide innovative ways of promoting 

gender equality in their classrooms, children claim the opposite, i.e. that they do not discuss on 

the matter much. This could have a number of explanations. Either the instances that teachers 

say they elaborate on do not count for the children as “teaching”, or it has to do with the sample. 

Children participate in different schools than the ones teachers teach. At the same time, teachers 

who accepted to participate on the research are probably the ones who are interested about the 

subject and it is the most probable to apply educational methods promoting gender-based 

equality in their schools as well. What was also surprising is that even though parents stated 

that they consider it important, they do not focus on ways to promote it to their children, 

considering that they would do it if their children expressed a troubling behaviour. 

Nevertheless, in general, this issue seems to be discussed, and children seem to be more 

acquainted with it although in a superficial degree. For example, from the interviews it is clear 

that children observe gender differences (i.e. that they have more female teachers, that girls 

play different sports than boys and are more quiet, etc.), but they do not question it and think of 

it as a matter of individual choices. In addition, what is very interesting is that due to the variety 
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of the sample of the children we can distinguish how their thinking process evolves in this issue. 

For example, in the lower grades, children focus more on differences in sport activities and think 

of inequality as something that does not concern them, while as the grades go up, children end 

up connecting inequalities with the work sector and gender-based violence, something that 

shows that the matter is being elaborated more as children grow up. 

Regarding recommendations, is obvious that both parents and teachers are in need of the right 

terminology provision in order to be able to better explain situation of injustices to the children. 

In addition, they need the proper trainings in order to be able to discern gender stereotypes they 

themselves have, and to reflect their attitude in the classroom.   

At the same time, children seem to be very positive in the introduction of a course about society. 

They seem to feel insecure that they are only being taught individual lessons and that those 

lessons do not correspond with their expectancies as future adults. Therefore, interdisciplinary 

lessons that offer a variety of thematics and could interconnect with the society is something that 

could be helpful for them. In addition, organized visitations from trainers and professionals and 

the collaboration of the school with them could be a valuable addition to that cause. 

Last but not least, from the answers of the children it is obvious that internet has become a very 

important tool for them. Therefore, it is very important to introduce not only them but also their 

parents and educators as well to proper searching ways, in order to be able to choose their 

sources and not being deceived by fake ones. 
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